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MASTERS RESEARCH PROJECT

AN ORAL HISTORY OF ETHEL PETERSON

BY
ROBIN SCHMlDT AND ST ACEY GEE

SEMJNAR IN RESEARCH SPRING 1993
FORT HAYS STATE UNIVERSITY

Chapter II: Interview With Ethel Peterson
Robin: Hello, I'm Robin Schmidt and this is Stacey Gee, and this is Ethel

Peterson. Today we're going to be doing an oral history of Ethel Peterson
who was named Kansas Master Teacher in 1992. We will be videotaping
some of her thoughts and views on education. This recording will be
among the many found at Fort Hays State University.

Robin: Ethel, can you tell us a little about yourself?
Ethel: Yes. Are you interested just in a general biography or where I

grew up or what?

Robin: Just a little bit of everything. Where you grew up and your
education.
Ethel: I'm a native Kansan. I was born in rural Ford County, and I spent

the first eight years of my education in a one-room country school. There
are not very many of those around anymore. It was a good education. It
was a place called Rocky Point, and I had good teachers and probably, you
know, good models to fallow. From there I went to Dodge City High
School and Community College, and I went to Fort Hays. At that time you
could teach after two years of college, so when I left Junior College I was
ready to teach supposedly. Ha, and I did teach immediately, and at the end
of five years, after my work at the Community College was finished, I had
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finished five years of teachlng and two years of degree work so then I had
my bachelors, and there wasn't anything that I didn't know. Ha.
Robin: Ha, very good. Please tell us about your teaching and counseling

career and what inf1 uenced you into teaching and then counseling later on.
Ethel: I taught first of all at Kismet, Kansas which is in rural Seward

County about seventeen miles northeast of Liberal. That was a very good
place to start at. I taught my fust three years there. The people there
were very kind and very forgiving of all of the mistakes a new teacher
makes, and it was a good community where I had a lot of experience doing
all kinds of things. I taught a fifth and sixth grade combination, and the
last year I taught a seventh and eighth grade combination and I was the
hlgh school Y-Teen sponsor. It was a good experience. Then I came to
Dodge City and I taught at Sunnyside. Frankly I came back to Dodge City
when I didn't ever anticipate I'd do that. But, my mother was ill and I
wanted to come back to be near her. I came in August and she passed away
in October. I really expected to leave the next spring. Ha. But, I had
found a job that I really, really liked at Sunnyside. I taught fifth grade and
I was a P.E. teacher for the girls because, at that time we divided the boys
and girls. I stayed there for eighteen years before I became a counselor.
And again I went back for training. I had gotten my bachelors, and my
masters, both at Fort Hays and I had done oh, some work at Colorado State
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University and I'd gone one summer to Pittsburgh State University.

But

in between time just a lot of the extension hours and things like that you
pick up. I changed then and became a counselor, and I've served now as an
ele1nentary counselor at every elementary school in Dodge. Then in 1989
I became the Director of Guidance for the school system and that's K-12.

Stacey: Did you have family who were involved in education or maybe
one special teacher that you had that influenced you to become a teacher?

Ethel: Probably a combination. Actually I didn't have that many relatives
in it. I had an aunt who was a teacher, who was certainly one of my
favorite people. My older sister was just briefly in education. My father
was on the school board for a long time. I think probably, though, the
people that influenced me were my teachers themselves along the line.
Actually I didn't grow up expecting to be a teacher. When l grew up I
was going to be either a writer or an illustrator or a lot of things. But by
the time I was in high school I was helping people with their problems and
doing this and that sp it was kind of natural. It just happened.
Robin: As an educator and counselor, what is your philosophy in

education?

Ethel: As a counselor I'm what other counselors know as Adlerian. I'm
a follower of Rudolph Drikers which means basically that there may be a
lot of root causes why you do the things you do. But there's not time to

7

get into a whole lot of what happened in the past. You deal with the
presenL We believe that behavior is caused, and for all children there are
four basic goals in this behavior, and, if you identify those, you can pretty
much work with any youngster.

Robin: What are those four goals?

Ethel: Oh, my goodness, you would ask me those! Ha. The first one
basically is the desire for attention. The second one is a desire for power,
the idea that the power is a necessary thing. The third one is a desire for
revenge, a 'get even' kind of thing--the world owes me something and I'm
going to get back. The fourth one is a thing that if I give up and don't do
anything at all, that's the answer to it. It's a general withdrawal from
things. Once you kind of identify those things and begin to go back, you
can help most things. With teaching, my philosophy, I guess, basically is
that behavior is caused and that all people are special and unique, and
whether we are talking children or adults they all have a right to be seen
and to be heard and to do the things they are capable of doing.

Robin: Do you feel your role as a counselor is to try to inform teachers
about those four different areas and help them to adjust their teaching or
way of dealing with those students?

Ethel: Well yes, maybe that's part of it. I hadn't really thought about it
in those terms before because I hadn't thought about it being my job to
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really educate the teachers--more to work with them because most of them
are pretty well grounded in 'those things. I guess partly, but partly to help
them see it in that way. Yes, and to help parents see that. And often times
to help children themselves understand.
Robin: Could you give us an idea of what you believe the definition of a

master teacher is?
Ethel: That's a very hard one. I suppose a person who has shown that
they have the ability to work with other people in such a way that they help
them expand their horizons and reach their full potential.
Robin: How does Emporia State go about sponsoring the Master Teacher

program.
Ethel: Well, I'll have to tell you what I know from my point of view, and
what I see and know about. Basically they send out a letter to the chief
school officer in each school district in Kansas and informs them of the
time and so forth. If there's an interest then they can ask for the forms
that people then suqmit that cover the basic areas. I know what happens in
Dodge City is, that is then given to the president of the local Teachers'
Association and the group makes some initial choices. I'm not sure, maybe
the administrators and school board do too, but anyway, at some point it's
all submitted and at the time they select a person, they ask you for the

materials that need to go into the book of application. There's a big book,
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you know.
Stacey: And this is through Emporia State? How long, how many years

have they been sponsoring this program that you know or?
Ethel: I th.ink it started, again probably, in 1954. I don't know whether

there had been something of that nature before. But it did start then, and it
was during the time that they were giving recognition to what is known
now as the Teachers ' Colleg . You know, at one time, the whole
University was the Teachers' College. Now they have the education
department within the University of Emporia and that is the Teachers'
College. It s very impressive, by the way.
Robin: I bet it is. How do you feel about being chosen Master Teacher?
Ethel: Oh, you know I feJt deeply honored obviously, and you feel kind

of humble. And the days that you're there you feel tremendously honored.
Also, the other people that are there with you are just awesome.
Robin: Can you tell us a little about the ceremonies and th days that you

spent when you went to mporia to receive your award?
Ethel: That part's important. ln 1992, at least this is what was done.

You 're told very carefully what will be happemng, and in the morning we
met first in the College of Education it elf in the atrium of the building.
And they told us what would be happening. Then they took us to the little
one-room country school where one of the professors dresses up like an
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old-time school master complete with the whole outfit. It's very gcxxi and
is a very dramatic thing being inside the old one-room country school.
They took pictures there that they give you, nke photographs of you at the
desk and so on. Afterwards you are invited outside where they use video
cameras and they videotape. Anyway, we do a little interview and after
that you go to lunch at the president s house. President Glenn and his wife
are very nice. They get out their very fine old china with the college crest
and what-have-you. It's very impressive and nice. Then after that, in the
afternoon they have a seminar where the student teachers are brought back
in, and the education majors ar there. You address them with some topic
that the college gives you that has to do with education. This year they had
kind of a little panel discussion with the 1992 people. But anyway, it's a
time when they are allowed to ask questions. You've just been going all
day. You have a reception downstairs where the books are all laid out
from all the Master Teachers and your picture is hung there in the atrium.
You visit with people, and they have an opportunity to talk with you. Then
you come back that evening for a banquet when you're awarded the plaque.
They gave me a very nice wrist watch with my name on it and a plaque
that says 'Master Teacher• on it. You re just kind of given little awards
and prizes all day long, and you feel like a million dollars. Ha.
Robin: I bet.

11

Stacey: So there are several Master Teachers' awards each year?

Ethel: Seven. Each year. That's right.
Stacey: We,re going to focus a little bit now just basically on the field of
education. What changes have you seen in education now compared to how

it was earlier in earlier years?

Ethel: Well, obviously, you know this as you're talking to me now, it' s
my thirty-eighth year since the year I began. So that's a long time. It
doesn't seem long from this vantage point, but it would have when I
started, I'll tell you. It used to be families were much more involved with
their youngsters than they are now. There was a lot more family life and a
lot more natural part in the school. The whole thing with two incomes in
the family has com about during that period of time. So that's made a
difference, becau e there isn ' t the same opportunity for parents to be
involved that there once was. There aren't near as many, you know. It
used to be if you had PT A night, everybody came and showed up and so on
and so forth and now it's very difficult. Mom and dad have to take turns
with who can get there and many times have to come in their work clothes
and then many times can't even come.

Robin: You could kind of say then that the neighborhood had a role in
raising the children.

Ethel: Exactly.
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Robin: Instead of just th home and the school.

Ethel: Right. Right. That's very true. Very true.
Stacey: How do you feel the teaching and counseling styles have changed

from when you began to now?

Ethel: You know people talk a lot about the pendulum, and it does swing
back and forth. In that period of time it's probably already gone back and
forth a couple of times. When I first started out, it's both good and bad,
but there weren't a lot of specific objectives because it's nicer if you know
what you're working toward. But on the other hand, there was a much
easier way to get toward it, and if you have some belief of where you were
going in general and some freedom to do it, sometimes it was a much
easier, softer pace. I think today's teachers, as I go in and out of the
classrooms as a counselor, I see a lot of tension and a lot of pressure that I
don't think use to be there. Teachers who had been at it a long time, you
know in my time frame or close to it say it isn't fun anymore. And that's
sort of disappointing. It used to be a lot fun.
Stacey: As far as you think people telling them what to teach or how to

teach?
Ethel: Probably how to. I suppose... you know I think how to.

Stacey: As a teacher, how did you go about motivating your students to
learn?
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Ethel: Ha. We11, first of all you have to personalize everything you do in
education. That s been my· belief all the tim . I don't know if it's right or
wrong. I personalized it both for the children and for myself because if it
was boring to me it couldn t help but be boring to them.

o I wanted to

make it have some application in their life- whatever it was. I don't mean

I explained, ob my goodness you have to know 1/4 to make a cake. I don't
mean that, but to make it really practical and fit in with their lives and
have some meaning. Then l think, with children, sometimes you have to
keep them just a little bit off balance so they don t know what s going to
happen next. You know. Keep a little surprise in whatever is going on.
Don't let it be boring.

Stacey: But changing those whenever you talk application-teaching
application things- have those things changed from when you first started
to now?

Ethel: Those kind of things?

Stacey: As far as, like I'm sure the students you taught earlier were
maybe a lot of farm kids, so did you try and apply a lot of the education
towards their farming aspects and maybe that's changed now. Maybe it
hasn't I don't know.

Ethel: Well, yeah, in some ways yes. That part, but you still can get it
applicable to their world. You know. lf what you have to do is talk about
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the TV shows they see, then do it that way. You know I can remember for
instance, as a PE teacher, when I wanted to do rhythms and activities I
brought in music from the time when Herb Albert and the Tiawana Brass
were in- that's what I used. Now-a-days I heard something that I know I
wou]d have used had it been there. I heard it just outside of my door
today. They were doing Billy Ray Cyrus and Achy Breaky Heart.

Robin: Yeah!
Ethel: And they were doing a fine thing with the rhythms. It was
working beautifully. You know. So I think these things don't change.
You just adapt it to what

there.

Robin: To the lifestyle and the year of the trend.

Ethel: Yeah, exactly right. I think that. I used to do a thing always in
geography, but that might fit under a different topic. A thing where I
supposed they were going to take a trip. The difference in the way you
travel now would be different, but you would still apply it. You know I
had to have them get, in those days more bus schedules along with plane
schedules. Now-a-days hardJy anybody goes anywhere on a bus to that
degree, and nobody on a train anymore. So I don't need those. But you
still get the plane schedule, and you still use the atlas and get the mileage
charts and those kind of things. So some things don't change whether
you re talking rural, or urban, or whether you re talking a little bit of
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bit of ghetto English. Ha.

Stacey: Do you have any unique ways that you deal with-let's first start
with parents?

Ethel: I try to make sure that parents have any opportunity to come in to
see what we're doing, anytime they have a question. lf we're taking up
something new or controversial I do my best to let them know what it is.
Back when sex education was first started, we made sure we wrote letters
and brought them in to ask questions and to see the materials; we asked
their opinion on it and usually when we're selecting it we brought them in.
Even if it was things that normally was outside their framework or what
they most believed in. If they had some say- o about it and said, "You
know, I'm really having trouble with this." You could adjust it so it was
acceptable and the community did believe in it and buy the program and
you still had good things. I try to do that yet. It's been six or eight years
since I wanted to show a kind of touchy new film that had to do with child
abuse, and I wanted to show it to the children. So I sent a note to the
parents and told them I was going to do that. I had one set of parents come
in and ask if they could really see it. I had told them in the note that they
could. I invited them to com and suggested they sit down and they were
fascinated with it and they became some of our best supporters. And they
are yet today.

ome really good people in the community that do a lot of
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good things in that area. So I think you just have to be careful that way. It
doesn't mean every time everybody's always happy with what we do. You
know, we're not miracle workers.

Stacey: We had discussed earlier a little bit about the fact that in earlier
years PTA meetings-a lot of parents-most of the parents attended. And
now you probably have a problem with attendance.

Ethel: Right.

Robin: Are there any unique ways you deal with improving the
attendance of parents and such things?

Ethel: Well, I still teach a parenting class that I wish I couJd get twice as
many people to. So I'm not sure I have the right unique way. You just
have to keep working at it all the time. We try to set it for a time of day
that will work better, if we're having those kind of meetings. We try to
make sure we have refreshments. We do try to if possible, get it down to
where you don t have to be dressed up to be there and those kinds of
things.

Stacey: I had read some literature several weeks ago and it said if you
want to have a successful parent meeting, hold it at a fast food restaurant.

Ha.
Ethel: Ha. That would be a good idea.
Stacey: I don't know if that would work or not.

I
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Ethel: That would be a good idea, 1 think.

Stacey: As far as unique ways in dealing with, lets talk about maybe atrisk students.

Ethel: Ok. I don't know if its a unique way or not. Its just imply the
way I do it. I think it's probably even more important with at-risk
children than it is with the others and that is you have to give them
opportunity to talk. My counseling professor up at Fort Hays said the most
important thing you ever do is listen and I think that's true. That doesn't
mean I never did give any advice, but at-risk children have to find out that
you have all the waiting time necessary to give them the opportunity to
talk. They will talk if you do that. As an elementary counselor, I insist
that we have the opportunity for play therapy which I'm not sure in the
past we' ve always done. I want a doll house always in my counseling
room. With people that can be either bent or turned or something so they
can sit down or stand up and what have you. I want an opportunity for
them to work with people. I use puppets. It snot the kind of thing to get
them to tell you things so much as it s to free them up so they re
comfortable being where they are and what they do themselves. So yeah I
don t think thats unique but I think that I do that.

Stacey: Dealing with those students and providing the opportunity for
them to talk I'm sure that takes them out of their normal classroom
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setting. How do you deal with teachers in that respect?
Ethel: We have a setup and usually what I do in my particular situation,
I have a little form that we put together, and I give it to the teachers ahead
of time and ask them, "When' s a good time to see a youngster out of their
room?" And they put in the time. The first few times I did that they were
totally frustrated because they weren't used to having a blank piece of
paper and picking their time. They said, Give me your choices and I'll
1

take it." And I said, "No tell me when it will work. I don't want to take it
during your reading or during the time you're explaining math or
whatever." As much as possible we do that. Fortunately, I have a smal1er
school now with only three hundred some in it. When I was at the other
school, I taught and counseled both at Sunnyside and they had five hundred
youngsters, and that was very hard to do. When I taught classes in
kindergarten and first grade, I had eleven classes there. Here at Centra1,
where I am now, I teach four classes. I have kindergarten and first grade.
So that makes it a lot easier to schedule. But I do try to get their support
by doing that. Then many times they're the one that referred them, and so
they are very glad to have the help.

ome teacher just say, '~ou can have

them whenever you want. Just let me know." So that s not been a problem
for some rea on.
Stacey: What do you envision the role of the counselor and possibly even
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a teacher for the future?

Ethel: What do I envision? What do I really wish? Ha.

Stacey: Yeah. If you could have a big Jong wish.
Ethel: Obviously, I'd hope that every elementary school would have a
counselor in it with a counseling office and space to counsel with a private
phone. You know, that they could use. I don't mean that it couldn t be
connected to school lines, but I mean a phone that they'd have access to and
could have the kind of contact they need with parents at all time . I think
I d like it so counselors could pend part of their time with kids that are
Ok. We have a thing in our statement of purpose that says coun eling is
for all children. Guidance is for all children, and you shouldn't have to be
in the middle of a desperate problem to have some help with how you
face life and what you do. There ought to be those positive mental health
things, those preventions.

o I think a counselor ought to have an

opportunity to teach guidance classes. Then I think there ought to be ome
time for remediation or working in small groups or with individuals.
Right now we have ome divorced groups. We have some groups that talk
about substance abuse, wheth r it be their own or within their family.
Usually we try to notify familie , so they know that we do that.
Or we try to talk about anything they band together as a problem.
Even when two or three of them come to me and say, "Do you have
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something you do with kids who takes stuff?" When I start to ask, "What
kind of stuff?" and find out they mean shoplifting, we usually have a group
about that. We work through it. But those things have to happen. We
need that kind of time. Then I also believe, and I didn't know this.
Nobody told me this. We had to find out the hard way. You need to set
aside tirn for crisis. Because if you don't leave enough room and enough
slack to do that you get terribly far behind and also terribly burned out if
you don tallow time. Because there are going to be abused children.
There are going to be kids who have parents that die, or who have cousins
that are run over by cars and that sort of thing. And you have to have time
to deal with this.

Robin: Very important. We're going to change the mode of our
questioning right now. What kind of col1ege preparation did you have to
become a teacher and then a counselor later on?

Ethel: Well I went to Fort Hays as I told you. I started out with the
Junior College. Then I went to Fort Hays and I just got a regular Bachelor
of Science in Education Degree, initfally. Then, when I got my Masters
Degree it was initially in Elementary Education with a major emphasis in
guidance. Then I went back and got my counseling certification.

Robin: All right. So you have a Masters in counseling, now?
Ethel: Well, technically my Masters isn't in counseling. I have a Masters
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in Elementary Education that has a major emphasis in guidance. I went
back later and took all of the· guidance subjects so that I got what we call
my Guidance Certification.
Robin: Ok.
Ethel: That wasn't really our favorite thing. Anymore, with the National

Boards, we really want people to have their Master in Guidance.
Robin: Right
Ethel: I started out intending to get my Masters in Guidance and

Counseling. At the very beginning everything, in my opinion, was aimed
at secondary guidance and counseling. That really wasn't appropriate.
You know there was a quest called OC Ed, Occupational Education. It had
no application at all at the elementary level. There weren't really any child
study things that were part of it in the beginning. I kind of felt another
frustration. But the subjects that I had taken, you know in tests and
measurements and etc., were all applicable and could stay on. So that's the
reason for the way in which I did it.
Robin: Why did you change from being a classroom teacher to being a

counselor?
Ethel: Mostly because I saw more and more need. More and more

youngsters. The particular school I was at probably was a gocxl
microcosm of what was happening all over the country, but we didn't
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really realize it at that time. It was a very nice little rural community. It
was the school on the south ·side of the river. Lots of parents would come
in and visit with you, and little by little they moved in trailers and trailer
courts developed in that one district. Not the district in Dodge City-the
Sunnyside District-the one south of the river had thirteen trailer courts in
it. If you can imagine, that made the population very transcient. In the
beginning that transcient factor wasn't a bad one. In the beginning there
were pipe lines that came through every spring and you'd get the same
youngsters. We'd say good bye when they left, and we'd know we'd see
them again next year, in the next grade and so on. We also began to get
the carnival kids. They called themselves 'the Camey kids' but when the
carnival began to move when the weather got warm, we had the carney
kids each spring. They weren't there very long. You know, they boomboom-boom, they moved fast. Like Fulton's Pipe Line and the people that
did elevator construction and so on. It wasn't all that bad but it gave us the
reason for having some of the trailer courts and then little by little we
began to totally change, and of course, as the meat packing folks came in,
we not only changed but added Hispanic and East Asian population, which I
think didn t make nearly as much difference as when we added people who
were used to living in what you'd have to call an inter-city culture, even
though that sounds funny for here. As they met and meshed with the
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people that were here, the kind of difference was, boom, and suddenly
there began to be a lot of chi'ldren that you needed to reach with a whole
lot more than what you could reach in school as a teacher.

Robin: As a teacher.
Ethel: Yes, I can remember very, I don't know if you want me to tell it
but, I remember very well a youngster leaving my room one day after
school, walking home with his friends, and I had no idea that any of this
was going on. He was a very popular, very handsome little boy. His
friends were some of the most popular ones in school. They walked from
house to house. At the fust house they got a Coke because the mom
allowed it and each house they went to they raided either the liquor cabinet
or the refrigerator or whatever, and put a little bit in their drinks and it
was kind of fun to do until they were building up a really good habit. One
day the little boy, while they had been doing that, found an old wino that
we all knew in the neighborhood, and he was passed out in his pickup and
the bottle was there. This boy bet that he could finish the bottle and as
much as did, and after he walked a little ways, fell over because it was far
too much real whiskey. It was far too much for his little system and he
almost died. They had to rush him to the hospital and pump his stomach.
That was a whole revelation to me. That wouldn't have happened a few
years earlier. Now-a-days we hardly ho-hum about it. But that was a very
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big shock and that was a pretty good indication. I didn t always feel, in
those days, like you were talcing the time that we needed to take and do
that.

Robin: Right.
Ethel: So 1 finally said, you know, 1 need to be honest with myseJf and
go back and do what really needs to be done.

Robin: I think that s neat.
Ethel: Yes, that s kind of different.
Robin: Looking at the preparation that teachers are required to have for
a teaching career today, what are your feelings on the type of education
they're receiving and the amount of training that i being done at the
universities today?

Ethel: I suspect its probably better. But I don't really know that. I
mean, I just see a lot of well prepared young peopl coming up and
entering the field. I think they're probably better prepared than I was or
than most people were at that time.

o the preparation must be good.

I

mean that part, I think.
Robin: Comment on the type of inservice programs that you have
attended in maybe the first ten years of your teaching career and then
compare them to the ype that is required of teachers and counselors today.

Ethel: Well, the coun elors' inservice- if they let them have counseling
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inservice-isn't so bad. If they make us go to the teacher ones I'm very
frustrated, because frankly I think-I'm going to get in trouble with some
people but-Ha, I don't know how teachers sit through the inservice they
have now. Yes, I think frankly, it's boring and I mean, many times
demeaning.

Robin: We'll agree. Ha.
Ethel: Children would call it nit picking. I just don't know how you
tolerate some of it. It certainly obscures every opportunity to react with
youngsters, which is what I think.

Stacey: Do you have any ideas for inservices that teachers and school
districts could implement into their schools?

Ethel: You mean in general? The kind of things? Well I think they
ought do a lot of things about dealing with at-risk children. It wouldn't
hurt if all of them would know. Let's say you get a middle school teacher
l'll bet you not one in a hundred has learned bow to recognize igns of
eating disorders, for instance. You know they re very prevalent now. I
don't think most of us, as teachers, had much help in knowing how to deal
with alcoholic families. I think and I think I can prov this that most
people in the helping professions like teaching counseling nursing what
have you, went into it because they are very Jikely the hero child out of the
alcoholic or dysfunctional family and that isn't bad. That' good. But
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the only thing that happens about that is we don't ever teach them about it
and then they come into a situation that in ome way reflects their own,
that's the hard discipline case that's the hard time, that s the burnout time.
We don t do anything at all to teach them about that so they know and can
make that. Anytime I've done an inservice about that I've had people
around thanking me like I'd done something magnificent. The problem is
hardly ever do we get to do those kind of inservices for people because
somebody always wants to do some little thing about telling you for the
four hundredth time about anticipatory set, which is important but you can
learn "t after twice.

Robin: Yes.
Stacey: Just a few genera] questions here to kind of get our brains going
in the other direction. Just in general think back to the code of ethics that
you followed when you first began your teaching career compared to
possibly the code of ethics new teachers follow today.

Ethel: I'm really not sure what code of ethics is followed right now, to
be honest with you. It was kind of a strict one in those days. I'm going to
sound a little bit old fashioned right now. I just have to do that. There's a
lot less pride in the language than there once was. I hear too many
beginning teachers-fir t, second, third year teachers-that really use
profanity to the nth degree, which bother me a little bit. Code of ethics
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would have ripped you right out of that. In the old days it would have
stopped in a hurry. I personally tend to think that, even though that sounds
archaic and old fashioned, it doesn't mean that I never said hell or damn,
but it means the whole range of language that I hear just kicked out as daily
language is disappointing. I'm not sure there's the esprit de corps or
whatever you call it-the little feeling about looking out for your fellow
teacher like there once was. I'm not sure about that, though. I mean I
don't see it, but maybe it's happening but I'm not there to see it. You know
in the old days you really sprang to somebody's defense and you helped
each other when things were tough.

Robin: You were more of a team.

Ethel: Right. More of a team.
Stacey: Is that possibly why maybe educators have, in some senses lost
their respect from the nation as a whole?

Ethe]: I don't know. You know the Gallup Poll always says that we
really do respect teachers yet. Doesn't it? But, it says, not on the whole
thing, but the ones close to home, that they know they still respect.

So I

don,t really know. But I think that might be part of it. The other part is I
personally think that we've piled so many tiny details on people that it s
bard for them to begin. I think counseling, is a teaching, but we ought to
do the things that make it possible to bring the space between the teacher
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and the student. We put a lot of space and pile a lot of papers there, and
we make sure there are a lot of things to do. But that's just my opinion.
Ha

Stacey: Evaluation of teachers. From when you first began your
teaching career to now. How do you feel about that?

Ethel: I might have rosey glasses on that, because basically I think here
they do a pretty good job in the system I work in. It's certainly much
more specific and much more, you know ahead of time what's happening.
The local policy is developed by the administration and teachers together.
And here they certainly did that. We have a very active and very strong
unit. When they put it together they make sure that you know exactly
what's being looked for when somebody comes to evaluate you. I
personally think that helps. I do think that there needs to be a lot of help
given to young teachers because it's intimidating. It's frightening. But it
certainly, practically wasn't done when I started. You just practically
didn't get an evaluation and then when you did after awhile it was kind of
shoddy and poorly put together. You know. Compared to now.

Stacey: I'm interested now in how you feel about the tenure policy. Has
that always been in place?

Ethel: That's one that the public does tend to get angry about and they all
have the opinion that no teacher should have "tenure '. Sometimes they get
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angry at teachers associations, you know, for supposedly supporting a bad
teacher. I have lcind of strong feelings about that. I don't think they do
support bad teachers. I think basically what they have to do is guarantee
everybody due process. I certainly don't think there is anything wrong
with due process. That doesn't mean that I think a lousy teacher ought to
stay. But I think a good administrator with a good evaluation policy is
going to find that early on. And they're going to make that pretty clear
and no teachers' association, if they know that's happened has got a leg to
stand on if they wanted to defend them. Most of them don't want to. You
don't want them to go out and teach next door to you. You know quicker
than almost anybody else. So I really think that many times that
misunderstood. I really think the reverse of it would be if there were
nothing of that nature. People wouldn't have courage enough to try the
things that ought to be tried and do the things that ought to be done.
Stacey: Thinking back at some of the discipline problems that you faced

as a new teacher. How do they compare to the discipline problems that you
see today as a counselor?

Ethel: Probably youngsters are a lot harder to handle today than they
were then, I think. I'm not sure that I'm a good person to answer that
because I'm not sure that I was an extremely strict disciplinarian. l didn't
seem to have too much trouble with it. Really, in the fust couple of years,
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I had very little trouble with it. I lived in a small community and usually if
you said, "Don't do that anymore. ' you almost had tears out of somebody
so you didn't have to worry very much. Now-a-days there are probably a
lot more youngsters that I would suspect of probably having, if not fetaJ
alcohol syndrome, certainly an influence from the drug and alcohol
culture. I don't want to be one of those people harping about TV because I
think TV has educated a lot of youngsters, but I think the tendency to watch

two minutes and have a two minute commercial and then watch two
minutes has tended to chop up the average attention span. Youngsters don't
like to sit through that. Even older ones. Ha. So I think, I mean you don't
like to set through long things.

o I think you have to break things up.

Stacey: That's an interesting thought. I never thought of it that way.
Ethel: It seems to me anyway, and sometimes that's very frustrating. If
you know you want to get through about a ten or fifteen minute thing point
by point you really can t get there anymore, doesn't seem to me. So you
have to do bing-bing-bing and that doesn t always solve discipline
problems, but it helps. I don't think children are as respectfuJ of adults as
they once were. It used to be different from that standpoint. That s just
part of that whole thing that we've been talking about. I think.

Stacey: Let's take a short break h re and when we return w ll get back
and talk about the education field a little bit.
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Ethel: Ok. Good.
Robin: Ethel we're going

to start talking more about some education

questions. When you were selected as Master Teacher it was because you
were outstanding in reaching students. Can you tell us some strategies you
used to influence students in your classroom?

Ethel: In my classroom as a teacher? Well again, the idea was that you
needed to apply to the youngster as much as you could. I guess I really
wanted them to believe in themselves a little bit. If they believed they
could do things we'd get so much further, so if it took going back to
something a tiny bit easier to bring them up to that level we did that. If
they were somebody who wasn t particularly good academically, we tried
to find somethlng else that was. Either they could act, or they could write
a play, or they could do something. So we really basically got that going,
and once they believed in themselves then you could go ahead and move
into tough things.

Robin: So it's a self confidence-esteem type of thing?
Ethel: Right. Make them believe in themselves.
Robin: What are your feelings toward educational strategies and it's
commercialization?

Ethel: You mean like somebody coming out with a new theory everyday?
Robin: Right.
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Ethel: It's not a very professional thing to say, but they're a pain in the
neck. I mean they're good ideas. I suppose. But sometimes I see good
teachers that came into the profession because they wanted to teach and
they believed in it and after awhile could develop their own style. I mean
they need to have it nailed down and know. But after awhile, I'm a little
offended that we keep telling them to buy somebody else's thing every two
weeks or every two years we change to another theory. I think it's
demeaning to the teachers.

Robin: What is the toughest challenge you see facing educators today?
Ethel: Partly this thing of having people believe in education again. And
it's very hard, you know. I mentioned a awhile ago that, if you want
children to achieve, they have to believe in themselves. You have to have
the school people, whether they be teachers, janitors, paras, or whoever, to
believe in themselves and education again, and it's hard, when every time
you turn around, somebody comes out and says we re seventeenth in
something else. Itju t plain isn't good sense to continue to do that because
we destroy the thing we're trying to build. So I guess it would be the idea
of having faith in ourselves again. Of having the public be part of what is
education and all of us believing in ourselves.

Stacey: It seems that schools today are taking on a lot more of the
responsibility of parenting. Do you believe that statement?
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Ethel: Yes, I do.
Stacey: Can you explain why you think this is happening?
Ethel: Well, back to the thing again of two income families. Sometimes
it s because we ve become much more materialistic than we once were.
1

You know, we really trunk we have to buy more. AJJ of us, not just
parents with children in school. We all tend to. We all have to have the
newest kind of TV, and we all have to have stereos with the extra speakers
and the amplifiers and so or1. We have to have so many things that we have
to work to get them. That becomes more important than the time that we
spend with each other. I really believe that's happened with youngsters in
families. So consequently there is so much time spent ea.ming money, and
ther s very little time given to those other things. The old 'best things in
life are free" stuff.

Stacey: The old dol1ar bill signs ringing in everybody's head.

Ethel: Right. Right.
Stacey: QPA is a big issue these days. How do you feel about QPA?
Ethel: The basic idea behind QPA, I think, is good and certainly I think
we'd ought to measure outcomes, if that's possible to do that. I've given
little speeches about we d ought to have that. But I also think it's like a lot
of other good things. I said awhile ago, about commercialization. It isn't
that those ideas aren't good.

It's kind of like, if you painted a room and it
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looked pretty nice, and you paper it with five different sets of paper. And
that s a pretty good, I think, description of what we do because we paper

everything to death. I've seen QPA committees that are meeting two and
three afternoons a week after school. They re spending time in the evening
writing up the materials. and that would be fine if anybody had those kind
of hours in the day. But I would've preferred to see them being able to
stay a little time after and help Johnny with his math, if it's bothering him.
I'd have preferred to see him have time to listen and find out why Mary
was crying in the last part of math class today and those kind of things
which I think will ultimately influence education just as much as writing
those crazy objectives and measuring them and so forth.

Stacey: What do you feel schools should do for students?
Ethel: They ought to make them totally self actualizing, if there is such a
thing, and so that they're completely capable of taking advantage of every
opportunity and by taking advantage-I don t mean that in a elfi h way - I
mean, so that they can really be everything they are capabl of being. If a
school really does that, then learning will never stop. They'll always come
back to school. We wont have to get frightened if somebody drops out.
There will always be school they can come back to. I think there ought to
be life long learning.

Stacey: We're going to end this interview with asking you to look into
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your crystal ball. What is one major change you would make in the public
school system if you had the opportunity to make that change to better the
system?

Ethel: WelJ, the absolute first thing I'd do wouJd be to reduce the
pupil -teacher ratio. Have more adults per children. Have more teachers,
hopefully more certified teachers. I' d like to see us get enough money to
build modem buildings. Ifs a little sad when we can have the new
Wal mart the new GE, the new-all-those-things that are commercial. But
those things we do to educate youngsters, we really are sensitive and
hesitant to spend money on. I know people say throwing money at it won't
solve it. And it won't, but it certainly would help if occasionally we
bought the new things that we need in order to make it possible to teach in
a mcx.lern world. We go around and we show people the bad buildings and
say, "Isn ' t it awful we're like this?' I think we really ought to take them to
the gocx.i ones-the new buildingt the nice stuff, the places where things are
happening and say, "Look isn't this wonderful? Let's all be like this."
That

what I think we ought to be doing. And that's what I hope happens,

is someday we have a much lower pupil-teacher ratio.

Robin: Well, thank you Ethel very much for your time and sharing your
thoughts and ideas with us in education and in your counseling, and we
wish you the best of luck in the next year.

I
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Ethel: Thank you. It's been a pleasure.

